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Instructional Strategies 
for Supporting  

English Language Learners 
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Comprehension Questions 
With a colleague, respond to the following questions: 

1.  The author of this passage is questioning"
a. the valorization of discourse in educational practice"
b. the implementation of historical context in teaching"
c. the practice of withholding knowledge in the classroom"
d. all of the above"

2.  Identify in the passage one instance of the authorʼs 
attempts to “speak that Other” and explain the multiplicities 
within that attempt."

3.   Based on this passage, in what ways might the author 
approach teaching a new concept in a mathematics class?"
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Excerpt from Ellsworthʼs Teaching Positions 

“How does one teach in and through historically 
constructed and politically interested holes in language? 
How does one teach when thereʼs no way to say it—and 
yet something must be said? How does one employ 
language that knows, but does not tell what it knows—
language that is in-formed by its ghost, by its Other, yet 
cannot speak that Other? In Alchemy, Williams uses 
structural and stylistic devices to create what might be 
called a magical realist conceptual and analytical space in 
her deconstruction of legal discourses and practices.” "

    E. Ellsworth. (1997). Teaching positions: Difference, pedagogy, and the !
! ! !                power of address. New York: Teachers College Press, p. 187."
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How Did You Do? 

Describe this experience. 

• What did you find easy?  What knowledge 
did you draw upon?"

• What did you find challenging?"
• What insights can you draw about the act of 
reading?"
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Session Goals 
1.  To develop an understanding of the need to support 

English language learners in all content areas"

2.  To develop an understanding of and use a structure 
that focuses on the reading domain when developing 
and planning lessons "

3.  To learn reading strategies that are independent of a 
particular philosophy or program for use with English 
language learners in the four core content areas"
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What Matters 
• Literacy development in studentʼs home language 

(Literacy development in a language includes 
listening, speaking, reading, and writing in that 
language)"

•  Schooled, unschooled, interrupted schooling"

• Social and academic language"
•  BICS (Basic Interpersonal Communication Skills)—everyday 

language needed for social interaction"
•  CALP (Cognitive Academic Language Proficiency)—language needed 

to access learning in academic settings"

• Proficiency levels in social and academic language "
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About This Session 
This session is . . . 

• research based"

• anchored in good instructional practice"

• beneficial for all students, not just English language learners"

• purposeful"

This session is not . . . 
• tied to a model or program (e.g., dual language, bilingual, sheltered  

English, new arrival center)"

• about language acquisition"

• focused on explaining policy or legislation"

• random or all-encompassing"
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English Language Learner: A Definition 

“Student of limited English proficiency” means a student 
whose primary language is other than English and whose 
English language skills are such that the student has 
difficulty performing ordinary class work in English."

(Added by Acts 1995,  74th Leg., ch. 260, Sec. 1, eff. May 30, 1995)"

" "
" " "

" Texas Education Code; Title 2. Public Education; Subtitle F. Curriculum, Programs, and Services; Chapter 29. Education Programs.    
"         Retrieved October 1, 2007, from http://tlo2.tlc.state.tx.us/statutes/docs/ED/content/pdf/ed.002.00.000029.00.pdf  

TEC, Chapter 29, Sec. 29.052.  Definitions."
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National English Language Learner Population: 2005 

National Clearinghouse for English Language Acquisition and Language Instruction Educational Programs (NCELA)   "
             United States Department of Education. (2002). The growing numbers of limited English proficient students, 

1991/92–2001/02.  www.ncela.gwu.edu/policy/states/stateposter.pdf"
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Texas ELL Population 
•  775,645 ELLs in EE-12, over 600,000 in K-12 
•  Over 120 languages represented in Texas schools 
•  92% Spanish speakers, 711,388 
•  Prominent languages other than Spanish: 

–  14,094 Vietnamese 
–  3,627 Urdu                                           PEIMS Fall 2007 
–  3,594 Arabic                                             
–  3,195 Korean 

•  About 10.09% of ELLs served by special education  
•  ELLs represent about 16% of the total students in Texas 



12 

ELL Special Language Programs 

•  ELL    775,645 
•  Bilingual   422,377 
•  ESL    297,553 
•  ELL Parental Denials    49,071 

PEIMS Fall 2007 

Texas ELL Special Language  
Program Participation 
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LEP Student Success Initiative 
(LEP SSI) Program Appropriations 
•  The 78th Texas Legislature  
 2004-05 Biennium - $10 million each year 
•  The 79th Texas Legislature  
 2006-07 Biennium - $10 million each year 
•  The 80th Texas Legislature  
 2008-09 Biennium - $9.7 million each year 
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English Language Proficiency Standards 
•  The newly approved 19 TAC §74.4, English Language 

Proficiency Standards (ELPS), presents English 
language proficiency standards that outline the 
instruction school districts must provide to ELLs in order 
for them to have the full opportunity to learn English and 
to succeed academically.   

•  The rule also clarifies that the ELPS are to be 
implemented as an integral part of the instruction in 
each foundation and enrichment subject of the 
TEKS.   
http://www.tea.state.tx.us/rules/tac/chapter074/
ch074a.html 
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Former English Language 
Proficiency Standards 

•   While the English as a second language 
(ESL) standards have always applied to the 
teaching of all content areas, the ESL TEKS 
were only located in 19 TAC Chapter 128 
with Language Arts and Reading. 

•  This has changed. 
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English Language Proficiency 
Standards 

The English language proficiency 
standards include 4 components: 
a) Introduction 
b) School district requirements 
c) Cross-curricular second-language 
acquisition TEKS 
d) Proficiency-level descriptors 
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English Language Proficiency Standards 
§74.4. English Language Proficiency Standards. 
(a)  Introduction. 
(1)  The English language proficiency standards in this 

section outline English language proficiency level 
descriptors and student expectations for English 
language learners (ELLs). School districts shall 
implement this section as an integral part of each 
subject in the required curriculum. The English 
language proficiency standards are to be 
published along with the Texas Essential 
Knowledge and Skills (TEKS) for each subject in 
the required curriculum. 
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English Language Proficiency Standards 

(b)  School district responsibilities. In fulfilling the 
requirements of this section, school districts 
shall: 

(1)  identify the student's English language 
proficiency levels in the domains of listening, 
speaking, reading, and writing in accordance 
with the proficiency level descriptors for the 
beginning, intermediate, advanced, and 
advanced high levels delineated in subsection 
(d) of this section; 
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English Language Proficiency Standards 
(b)  School district responsibilities. In fulfilling the 

requirements of this section, school districts shall: 
(2) provide instruction in the knowledge and skills of 

the foundation and enrichment curriculum in a 
manner that is linguistically accommodated 
(communicated, sequenced, and scaffolded) 
commensurate with the student's levels of English 
language proficiency to ensure that the student 
learns the knowledge and skills in the required 
curriculum 
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English Language Proficiency Standards 
Cross-curricular second-language  

acquisition TEKS 

(1)  Cross-curricular second language acquisition/learning 
strategies. 8 student expectations 

(2)  Cross-curricular second language acquisition/
listening. 9 student expectations 

(3)  Cross-curricular second language acquisition/
speaking.  10 student expectations 

(4)  Cross-curricular second language acquisition/reading. 
11 student expectations 

(5)  Cross-curricular second language acquisition/writing. 
7 student expectations 
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The proficiency level descriptors in 
the ELPS match those used for 
TELPAS. 

   Proficiency-Level Descriptors 
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What Is TELPAS? 
The Texas English Language Proficiency Assessment 
System 

• is a statewide English language proficiency assessment 
administered annually. "

• assesses English language proficiency in the four linguistic 
domains: listening, speaking, reading, and writing. "

• uses a holistic rating process to assess "
•  Listening (K–12)"
•  Speaking (K–12)"
•  Writing  (K–12)"
•  Reading (K–1)"

• uses a multiple-choice test to assess reading in grades 2–12"
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TELPAS Results 
Levels of Proficiency 

Beginning—little or no ability to understand and use 
English language; cannot function in “real world” social 
or academic setting"
Intermediate—some ability to understand and use 
English language; can function when language tasks 
involve simple language structures and high-frequency 
vocabulary within routine contexts"

Texas Education Agency Student Assessment Division. (2006). LPAC Decision-Making Process for the Texas Assessment               
Program (Grades 3–12). Austin, TX: Author. Available at www.tea.state.tx.us/student.assessment/resources/guides/lpac."

" " " " " "
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TELPAS Results 
Levels of Proficiency 

Advanced—have enough command of English to 
understand and use grade-appropriate English in 
academic tasks so long as they have sufficient linguistic 
support"

Advanced High—have necessary levels of social and 
academic language proficiency to participate in grade-
appropriate academic instruction with minimal linguistic 
support 

   
Texas Education Agency Student Assessment Division. (2006). LPAC Decision-Making Process for the Texas Assessment 
Program (Grades 3–12). Austin, TX: Author. Available at www.tea.state.tx.us/student.assessment/resources/guides/lpac."
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TELPAS Results 
Percent of students at each proficiency level 

   Excerpted from: "
Ayala, L., Texas Education Agency (2007, June 18). Challenges assessing special populations: a multi-state perspective. Texas: !
Challenges assessing ELLs.  Presented at the National Large-Scale Assessment Conference, Council of Chief State School Officers, "
" "                                Nashville, TN. Available at www.ccsso.org/content/PDFs/65-Laura%20Ayala.pdf"
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Narrowing the Focus: Why Reading? 
TELPAS Composite Rating: Individual Domain Weights 

Listening domain—5%"

Speaking domain—5%"

Reading domain—75%"
Writing domain—15% 
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Linguistic Domains in the Content Areas 

If you were to open your Science TEKS booklet 
to any page, to what degree would you find the 
evidence of the four linguistic domains 
(listening, speaking, reading, writing) on that 
page."
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Narrowing the Focus . . . Even Further 

Key component skills of the reading domain 

• Comprehension"
• Vocabulary"
• Fluency"
• Phonemic awareness and phonics"
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Book Introduction 
Teaching Reading to English Language Learners, Grades 6-12: 
A Framework for Improving Achievement in the Content Areas 
by Margarita Calderón 

Why this book? 
• It is research based. 

• It is not tied to a program or philosophy. 
• It uses a framework suitable for all core content areas. 

• It contains a balance between theory and practical 
application. 

• It capitalizes on practices to which teachers already pay 
attention. 
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“For English language learners and struggling older 
readers, reading becomes an insurmountable task 
without explicit instruction on reading each of the 
subject matter texts.”"

Calderón, M. (2007). Teaching reading to English language learners, grades 6–12: A framework for improving                    
! ! !      achievement in the content areas. (p. viii). California: Corwin Press."
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Segmenting the Lesson Template 

Segment A: Identify TEKS, Criteria, and Learning Expectations 

"  Step 1 in Lesson Template 

Segment B: Plan and Modify Materials 

"  Steps 2–5 in Lesson Template"

Segment C: Plan with Focus on Reading 

"  Steps 6–8 in Lesson Template"

Segment D: Anchor Knowledge 

"  Step 9 in Lesson Template"

Segment E: Assess 

"  Step 10 in Lesson Template"
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An Introduction to the Lesson Template 
Segment A: Identify TEKS, Criteria, and Learning Expectations 

• Select content standards, purpose, and outcomes"

• Analyze and select materials aligned to the content      
standards 
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An Introduction to the Lesson Template 
Segment B: Plan and Modify Materials 

• Parse the text"

• Generate a summary or overview"
• Determine anticipatory set"
• Determine connections between new and previous 

ideas 



34 

An Introduction to the Lesson Template 
Segment C: Plan with Focus on Reading 

• Determine vocabulary words and method/technique 
for teaching those words (See pages 29–45 for vocabulary 
strategies.)!

• Formulate questions to check for comprehension"
• Determine comprehension strategies and develop 

reading fluency (See pages 51–56 for comprehension 
strategies.)!
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An Introduction to the Lesson Template 
Segment D: Anchor Knowledge 

•  Check for understanding  
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An Introduction to the Lesson Template 
Segment E: Assess 

• Develop individual, small group, and/or whole group 
assessments"

• Develop formative and summative assessments 
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Segment C: Plan with Focus on Reading 

It is not about 
• Converting biology teachers into English language arts 

teachers"
• Converting a Chemistry class into a reading class"

• Spending 3/4 of your class period teaching reading"

It is about"
• Paying purposeful attention to the reading domain to 

increase the attainment of the course curriculum (TEKS)"
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Vocabulary 

How do you go about determining which vocabulary 
words to teach to your students? 



Tiers of Words 

•  Tier 1 words are words that are needed 
for everyday communications, words that 
English-speaking students know and that 
we take for granted. 

•  Examples include find, search, however,  
and finally. 
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Tiers of Words 

•  Tier 2 words are those tiny words that 
make comprehension very difficult for 
ELLs.  

•  Examples include so, at, into, within, by, 
if, and then. 
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Tiers of Words 

•  Tier 3 words are science content-specific 
words that are generally low-frequency 
words in English. 

•  Examples include isotope, lathe, 
osmosis, mass, and membrane. 

42 
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Debriefing “Selecting Words to Teach” 
As a table group, discuss the following questions: 

1.  What caught your attention about the words in tiers 1, 2, 
and 3?"

2.  What ideas seem to be most critical? 
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Selecting Words to Teach 
Important Points 

•  It is important to pre-select words to teach."

• Not all words are created equal."
• There are no word lists for tier 1, 2, and 3 words."
• Explicit vocabulary instruction is critical and must be 

developed across and within all content areas. 
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Guided Practice 
• Grade 6 Science"
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Guided Practice Reflection 

In your table groups, discuss and document evidence 
that supports the following statements."

• Relatively small modifications to text have the potential to 
make a big difference in student comprehension."

• Purposeful attention to the reading domain can increase 
the likelihood that students will attain comprehension of my 
course content."
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Some Strategies 
Vocabulary Development 

•"

•"
•"

Reading Comprehension"
•"

•"

•"
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Some Cautions 
Vocabulary Development 

• "

•"
•"

Reading Comprehension"
•"

•"

•"
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Words of Wisdom 

•  Wonʼt hurt, might help. 
• parsing, segmenting, condensing, eliminating"

• strategic selection of vocabulary words"
• implementing comprehension and fluency strategies"

•  There is no right or wrong."
•  Be intentional."



57 

Application of ELL Strategies 

As a content group… 
• Share your thinking regarding the decisions you made in 

Segment B: Plan and Modify Materials."
• Discuss and work through Segment C: Plan with Focus on 

Reading.  Refer to pages 50–52."
• Record your groupʼs decisions about vocabulary and 

comprehension on the template."

" " "
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Small Group Application Debrief 

What was easy?"

What was hard?"
What did you learn?"
What are some actions and next steps you might take? 
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Reflection: Metaphor Activity 

Applying the lesson plan template in your content area 
lessons is like _______ because . . . 
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Session Goals 
1.  To develop an understanding of the need to support 

English language learners in all content areas"
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that focuses on the reading domain when developing 
and planning lessons "
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particular philosophy or program for use with English 
language learners in the four core content areas"
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Additional Resources 
• Texas Education Agency Student Assessment Division, English language 

learners assessment information: 
www.tea.state.tx.us/student.assessment/admin/rpte/index.html"

• Texas State University System (TSUS) Math for English Language 
Learners (MELL): www.tsusmell.org/campuspartnerships/texasstate.html"

• National Association for Bilingual Education (NABE): www.nabe.org"

• Texas Association for Bilingual Education (TABE): www.tabe.org 

• Teachers of English to Speakers of Other Languages (TESOL):  
www.tesol.org 

• Center for Research on the Educational Achievement and Teaching of 
English Language Learners (CREATE): www.cal.org/create 
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End-of-Day Reflection 
1.  What was most useful?"

2.  What was least useful?"
3.  What was the ease of use of the lesson template?"
   Very easy              Very difficult"

4.  This session increased my understanding of the reading 
domain."

   Not at all" " " "     "      Very much 

Additional Comments: 


